UKAPD affirmation statement

post conference 2007
The UK Association of Programme Directors (UKAPD) reaffirms its commitment to delivering effective training programmes for Tomorrow’s General Practitioners in the UK.  The UKAPD welcomes the new curriculum for General Practice which has been approved by the Post Graduate Medical Education & Training Board (PMETB), and wholeheartedly embraces the educational principles and practices embedded within the new curriculum and the licensing examination nMRCGP. We see this as an opportunity to further improve GP Training and Education for General Practice by integrating the new run- through programmes within three-year Vocational Training Schemes (VTS) 

We embrace the challenges and changes
The UKAPD particularly welcomes the opportunity to build on current educational practice in the delivery of Vocational Training Schemes (VTS) in the UK whilst embracing challenges of the new approved three year run through training and education programme. Principles of adult education are central to delivery of the new curriculum (S.D.Brookfield). 

The UKAPD has core educational values which support: 

1. the creation of a climate conducive to learning, 

2. Utilising learners’ prior knowledge and experience, 

3. Acknowledge the requirement for VTS to support learning that has a practical application for trainees, and 

4. Supports the development of self-directed life-long learners by engaging trainees in all aspects of the learning activities. 

As Rogers wrote; “The purpose of adult education is to help them to learn, not to teach them all they know and thus stop them from carrying on learning” (A. Rogers)

We deliver constructively aligned programmes
The UKAPD and its members are committed to providing educational programmes which are constructively aligned with the new curriculum for GP.  There is recognition of the continuing need to provide and support a wide range of teaching and learning activities for GP trainees.  By aligning these educational activities we believe the opportunities are maximised for trainees to construct meaning and make sense of their learning on VTS. (J.Biggs)

We model good practice on VTS
The current approach on Half Day Release (HDR) and Day Release (DR) programmes in VTS models the heuristic approach required for modern General Practice. Course Organisers are enthusiastic GPs modelling good General Practice within an environment that requires and models effective team working and educational principles. Within Balint groups on VTS we model reflective practice that deals with many aspects of the new curriculum which are often difficult to reach in other ways. The promotion of reflective practice (D.Schon) alongside the development of positive attitudes to the doctor- patient relationship based on a deeper understanding of the doctor- patient relationship (M.Balint), is a unique and integral experience of VTS. “Setting an example is not the main means of influencing another, it is the only means.” A. Einstein
We map VTS to the new curriculum
The six domains (Person- centredness, Primary Care Management, Problem Solving, Comprehensive, Community-based and Holistic practice) and three essential features (Context, Scientific Basis and Attitude) are delivered within VTS in an integrated fashion.  The domains and features can be incorporated into VTS in a way that mirrors the new curriculum both in content and process. Three domains of Person- centredness, a Comprehensive and Holistic approach are incorporated within an educational approach which values learner- centredness. The other three domains of Problem Solving, Primary Care Management and a Community Orientation form the remainder of an educational approach which has kept GP Training at the forefront of medical education in the UK. The three essential features of Attitude, a Scientific Basis and the Context of learning provide the environmental setting and climate for an effective VTS. Trainees are learning about General Practice for General Practice with other practitioners in the field. 

VTS reaches the part of education that no other bits reach
Due to the nature of small group work, such as occurs in Balint Groups, and in Problem-Based Learning (PBL), many aspects of the complexity of General Practice are addressed. Group work in particular has been shown to help address many aspects of the curriculum that are often elusive in other activities, in particular attitudes and values. PBL work in groups is very similar to VTS groups, and promotes deep learning, effective teamwork and personal professional development of learners. (G. Norman and H. Schmidt.) and (P. Cawley). 
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